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The Spanish Royal Decree (Real Decreto) 830/2003, dated 27th June, which establishes the common educational areas of Primary Education, states that: 
Educational, cultural and social reasons require that the learning of foreign languages begins at an early age, enabling pupils to gain access to new forms of expression which contribute towards their full development, and helping them to get to know their own language better. Communication through a foreign language represents a vehicle for cultural awareness which facilitates understanding of customs and different forms of life, tolerance and respect between countries and their inhabitants.
The Council of Europe states that the final objective of learning a foreign language is for students to progressively attain higher levels of language competence. Thus, the coverage of foreign languages at a primary level will give the student knowledge which will be built on during their Compulsory Secondary Education. The teaching-learning of foreign languages is a highly complex process which involves cognitive, affective and social factors, all of which determine the student’s progress. Therefore, models of a cognitive and sociocultural nature are taken as a reference to facilitate learning. The contents will be organised around two areas:
I) Communicative skills and language functions;

II) Sociocultural aspects. 
In the first area, communicative and language skills are included. In the second  area, social and cultural aspects are introduced, such as customs, traditions, methods of organization and forms of personal and social relations. Stress is also placed on the student's effort and his/her confidence in his/her own ability to learn the foreign language. Information and communication technologies are vehicles which act as mediators in learning. The European recommendations advise giving priority to oral skills in the first cycle, limiting this stage to very simple reading and writing texts. During the following cycles, skills are developed gradually and in an integrated manner, making the student aware of some of the aspects of how the foreign language works. The individual development of the learning involves different ways of processing information and the acquisition of different skills.
Aims
1. To foster interest in the learning of a foreign language.

2. To understand oral statements in common communicative situations and to respond to them.
3. To use verbal and non-verbal forms to communicate in specific situations.

4. To read and obtain general and specific information from short, simple texts.
5. To write short, simple and understandable written texts.
6. To identify and reproduce intelligibly and meaningfully the distinctive aspects of the intonation, rhythm, pronunciation and stress of the foreign language.
7. To appreciate the value of the foreign language as a means of communication, showing interest in and respect for its speakers and culture.

8. To use information and communication technologies to develop and reinforce learning.
Third Cycle
Contents
I. Communicative skills and language functions.
A. Communicative skills.
1. Understanding a range of oral statements in different communicative situations.

2. Participation in oral exchanges to do activities in the classroom.

3. Reading and understanding a range of written texts.

4. Writing a range of texts with a specific aim in a given communicative situation.

5. Recognition of regular patterns, both in the use of the language and in aspects of sound, which enable generalizations to be applied to other communicative situations.
B. Functions and uses of language.

1. To ask and answer questions about where people are from, what they do and where they work.

2. To describe people, places and objects.

3. To ask for and give directions.

4. To talk about: simple processes in a sequence, likes, personal abilities, past events.
5. To ask and talk about: belongings, dates, hours, habits, climate.

6. To ask and talk about plans in the immediate future.

7. To make and respond to suggestions.

8. To make comparisons.
C. Subject areas and vocabulary.

Related to the interests of the pupils.
D. Phonetics.

Correspondence between the sounds of the alphabet and their spelling forms.
Relationship between pronunciation and spelling forms of the vocabulary which the students know and language functions.

Rhythm.
Intonation.

Stress.
II. Sociocultural aspects.

1. Identification of the idiosyncrasies, customs and traditions of the countries where the foreign language is spoken.
2. Use of functions expressing social interactions in specific communicative situations.

3. Extension of the uses of the foreign language as a means of communication in the classroom.

4. Interest in communicating with speakers of the foreign language, establishing personal contacts through the means provided by available technologies.

5. Valuing the ups and downs of the learning process itself.
Evaluation criteria
I. Communicative skills and language functions.

1. Guessing and understanding the gist and identifying specific information in a range of oral texts in different communicative situations.
2. Being able to have everyday, colloquial conversations.

3. Interpreting and understanding a range of texts.

4. Writing texts talking into account who the text is aimed at, the type of text and the aim.
5. Using words with previously studied forms of rhythm, intonation and pronunciation with the aim of improving communication.
II. Sociocultural aspects.

1. Identifying the differences, customs and traditions of countries where the foreign language is spoken.
2. Communicating with others, using the different functions expressing social relations in notes, letters, electronic messages, web pages.

3. Using the foreign language correctly to communicate in the classroom.

4. Participating actively in the processes of self-assessment, observation, debate and discussion enabling continual improvement in the learning of the foreign language.
This is reflected as follows in the BUGS project.
	BUGS PROJECT 


Bugs 5 and 6 is a course aimed at students of the Third Cycle of Primary Education. The course forms part of a wider project which is structured around six different levels and which responds to the needs of Primary Education. The BUGS project is divided into three parts corresponding to the three cycles of Primary Education:


Bugs 1 and 2. 1st cycle of Primary.


Bugs 3 and 4. 2nd cycle of Primary.


Bugs 5 and 6. 3rd cycle of Primary.
Bugs is organised cyclically so as to provide opportunities to use, practise and extend communicative and learning skills in a range of different contexts. The contents of Bugs 5 and 6 are based on stories and readings. The programme is designed to take into account the complete development of the child (cognitive, social, emotional, physical, psychological) and reflects the gradual and systematic development of communicative skills through the cycle.

The stories and readings of Bugs 5 and 6 have a common thread running through them and provide a suitable environment for developing  the language and cognitive skills of the students in different ways, but always based on an integration approach. The stories have been written with the aim of being enjoyable for students of these ages and include, for example, adventure stories and stories based on real characters and events.
The stories have been designed so as to contextualize useful and everyday language and in this way to facilitate the development and acquisition of speech. They also provide opportunities to transfer this knowledge to other communicative situations. In addition, they provide a relevant context for developing receptive (reading) and productive (writing) skills in a way which is motivating for the students.
The written texts of each unit are based on an aspect of the story. The aim is to get the students to use English to obtain objective information about the real world. These texts also provide the tools they need to do the final activity of each unit, in which the students research and write a small project based on the chosen topic.

In Bugs 5 the characters reflect the age of the students and form a fun and attractive pop group: the Bugs Band: Cool, Sporty, Techy, Bio and their manager, Dave. In Bugs 6 we meet the members of the band again. These characters provide a motivation for the students which acts as a link between learning English in class and the real interests of the students in their real life. All of this is based on the level of maturity of the students.
	CHIEF OBJECTIVES OF BUGS 5 and 6


· To provide continuity and progression in what the children learnt in the second cycle.

· To develop the ability of students to communicate with others about themselves and the world around them.

· To understand simple grammatical concepts.
· To try to get the children to build actively on their learning.

· To contribute towards the integral development of the children (physical, social, emotional, psychological and cognitive)

· To maintain the motivation of children to learn English by providing interesting and “challenging” materials suitable for their age.

· To prepare children for the transition towards secondary education, particularly through the consolidation and systematic reinforcement of the receptive and productive skills worked with at the beginning of the third cycle.

· To provide tools for dealing with the wide range of different styles of learning. It is during this cycle when these differences become more apparent.
· To contribute towards the students reading about the world and to write short texts about topics they are interested in.

	METHODOLOGY



A STORY-BASED COURSE
The course is based on stories with the objective of stimulating the learning of the students. In the first cycle, the stories provide the context for the input or principal new information of each unit. All the stories are original. They are “real stories” in the sense that they are inspired by established genres and traditions of children’s literature and they have been specially written, taking into account the needs and interests of young students of English. The stories feature a balance and variety in terms of:
1. The types of stories, that is, if they are based on humour, fantasy or on a traditional story, or if they have a strong connection with the everyday experiences of the students.
2. The types of narrative structure, that is, if it is accumulative or repetitive
3. The types of characters in the story, that is, if they are bugs, children, animals or fantastic characters.

4. What the students learn from the story, that is, whether the learning is related to their experience and knowledge about the world or to aspects such as positive self-esteem, empathy, cooperation and the act of sharing.
In the second cycle, the stories are longer and contain a programme which combines structural and functional progression, which facilitates the transfer of the language to other communicative contexts. The stories are designed to contextualize useful and everyday language, and so, in this way, to begin to develop discourse skills instead of isolated vocabulary elements. They also provide a suitable context so as to introduce reading and writing skills in a motivating way. The “mini-books” are focused on highlighting the key events and the key language of the unit by means of bubble-shaped stickers. This not only helps the students to memorise things but provides an essential step in the systematization of reading at this level. The objective of the “mini-books” is to encourage the concept the child has of him/herself, and they can be also used to involve the parents in listening to the stories the children tell at home. The objectives of the second cycle include:

· To cyclically sequence the language object of study which comes up spontaneously in a natural way.
· To provide a useful, motivating and flexible class experience. 

· To take into account the overall development of the children.
· To teach useful “chunks of language” together with specific areas of vocabulary which will be relevant and close to the world of the children.

· To encourage communicative practice through oral and listening work.

· To promote writing and reading through a wide range of contexts
The stories and readings of this third cycle, as has already noted, have a common thread running through them and provide a suitable environment for developing  the language and cognitive skills of the students in different ways, but always from an approach based on integration. The stories are written so as to be interesting for students of these ages and include, for example, adventure stories and stories based on real characters and events.
These stories have been designed to contextualize useful and everyday language and in this way to facilitate the development and acquisition of speech. They also provide opportunities to transfer this knowledge to other communicative situations. In addition, they provide a relevant context for developing receptive (reading) and productive (writing) skills in a way which is motivating for the students. Through these stories Bugs aims to:
· To develop an interest in learning English.

· To foster among the students a desire to communicate in English.

· To reflect in these stories the interests of the students of these ages.

· To develop the language skills in a systematic and integrating way which is appropriate to the level of students in the third cycle .

· To link the learning of English with other learning areas of the primary curriculum, including new technologies and multimedia tools.

· To promote reflexive, autonomous and responsible learning.

· To encourage the student to show interest, curiosity and respect for the English language and for people from this culture.

· To pay attention to the introduction and gradual development of receptive and productive skills.

The selection and sequencing of the language in Bugs 5 and 6 is cyclical and is based on the elements featured in each story. The structures, functions and vocabulary have been selected so as to provide a motivating and useful experience in the class. The aim is to teach “chunks of language” together with specific areas of vocabulary which are relevant and close to the world of the students. Unlike the early stages of the course, which were essentially aimed at developing oral skills and introducing reading and writing, Bugs 5 and 6 extracts the main language elements of the story and encourages communicative practice through oral and listening work and through a more extensive development of reading and writing in a wide variety of contexts.

GLOBAL LEARNING. INTERRELATION WITH OTHER AREAS OF LEARNING. CROSS-CURRICULAR TOPICS 
One of the objectives of Bugs is to link the learning of English to other areas of primary education learning, including new technologies and multimedia resources. This ensures that the children learn a wide range of skills by using English which contribute towards their global development and education. In Bugs 5 and 6, English is related to other areas of knowledge in three main ways:

1. Through activities which are inspired by topics or concepts studied in other subject areas, e.g., music, physical education, maths or science.

2. Through the development of skills which form part of a wider curriculum and which have an inherent educational value, e.g., cognitive skills such as prediction, forming hypotheses, logical deductions, etc, and social skills, such as listening to others, cooperating, taking turns to speak, etc.
3. Through the inclusion of a lesson related to another area of learning in each unit which extends the knowledge of the world of the students through a cross-curricular topic related to the storyline. This also offers the possibility of investigating further using, for example, the children’s own reference books or the Internet.
Communication always takes place in a wider social context. The social situations with which children are familiar provide us with a valuable context for language practice in the classroom and enable us to deal with subjects which are socially important to them. Bugs encourages children to use English as a means to explore these subjects, always through active communication.


WORK ON SKILLS 
In Bugs, communicative skills are gradually and systematically expanded according to age and level. The key characteristics of this third cycle are summarized below.

1. There is a wide range of listening texts and activities. These activities include songs, raps, chants, stories, dialogues, telephone calls, descriptions of places and people and conversations between the members of the Bugs Band. Although the students are exposed to language which is outside the reach of their productive competence, they always receive help through context, illustrations, etc. The listening tasks are focused on general learning, on extracting specific information and on trying to convince the students that they can be successful in these activities without having to understand every word.

2. Speaking to other people. In this cycle the oral productive skills continue to be developed (for example when singing or telling a story), and interactive skills are also taken into account (when playing a communicative game, acting out of a role play, exchanging opinions about a story or about a song, etc.)  The main objective of the oral activities is to create the right environment to motivate the students into using English with the objective that they decide. In addition, the use of the pairwork is given more emphasis, and the aim is for English to become the language of communication in the classroom.
3. Pronunciation. Through a wide range of stories, dialogues, conversations, chants, raps and songs, the students continue to familiarise themselves with the sounds, rhythms, intonation and patterns of English, and learn to produce these patterns in a natural way. In addition to this, there is a specific pronunciation activity in this third cycle called “Sound Bug”. In this activity, the children repeat or recognise specific sounds related to the language of the unit. The course also develops phonological skills such as: repetition of words (when new elements are presented), listening to syllables (following syllables by clapping while listening to a rhyme or chant), segmentation and ordering of different phonemes and recognition of their frequency (during listening activities), together with a mix of them (to keep several phonetic patterns in one’s memory and pronounce them fluently – Bugs Band Beta rhythm)

4. Vocabulary: The children learn the vocabulary in Bugs 5 and 6 in lexical sets which are related to their interests, their experience and their immediate world. The introduction of the vocabulary is always related to the learning of functional and simple language in order to guarantee that communication occurs. 

5. Reading and writing: The development of writing and reading skills. The development of these skills in English is gradually and systematically built up during the six levels of the course. The students are exposed to a wide range of written texts. These texts include stories and songs. The main story of the unit indirectly includes some form of text, for example, an email, a newspaper article, etc. The text of lesson 5 is  accompanied by photos and its content is related to the topic of the unit and to other areas of learning (such as geography or science) and/or sociocultural aspects in the English-speaking world. The readings are designed to be fun and to develop confidence and interest in reading in English. The students develop different reading strategies, such as skimming and scanning, intensive reading and identification of the main ideas of the text. Other skills include, identifying and/or inferring the meaning through the context, with the illustrations and the headlines of the story as a support. The students continue during this cycle to practice writing at word and sentence levels. The written work is developed in the following types of exercises: answering questions, ordering sentences, completing texts, expressing personal information about the story, etc. This approach offers the teacher the tools needed to teach writing and allows the students to do a final piece of written work in each unit. During the year, the students can put together a folder containing their written work, which forms part of the personal file of the student. The writing tasks are designed to foster independence, confidence and enthusiasm when writing in English.

6. Grammar: during this cycle, continual emphasis is placed on the acquisition of English in a natural way (through continuous exposure to a wide range of inputs from different sources). In addition, Bugs is focused on helping the students to become aware of how English works as a system. Throughout the third cycle, simple grammatical points are presented in a straightforward way. The aim is for the students to analyse the language they have practiced and so, in this way, systematize what they know and generate their own learning. This is achieved through the use of Grammar Bug Tables and Grammar Posters. Extra grammatical activities are also provided (Additional Grammar Practice Worksheets) in section 3 of the Photocopiable Resource Pack. 

.
EVALUATION
The evaluation section is an essential component of Bugs and is developed in the most suitable way at each level. In this second cycle, emphasis is placed on informal and formative evaluation through the observation and choice of a wide range of information and experiences so as, in this way, to measure and monitor the progress of the students in each of the specified objectives. An evaluation summary is available at the end of each unit. The aim of the self-evaluation is for children to review their own progress and evaluate the way in which they respond during the evaluation lessons. The students are gradually introduced to the formal and summative evaluation through short tests at the end of the unit and at the end of each term. 


AWARENESS TO DIVERSITY
· Bugs 5 and 6 take into account that not all children learn in the same way. In this second cycle the differences in abilities, aptitudes and the needs of individual students are considered and the objective is to achieve an experience of affective learning and a flexible environment for learning which permits different levels of success among the students. This differential approach towards learning can be seen through the different levels of participation of the students in the activities. Some students, for example, will have more difficult roles than others and the tasks of personalized writing will provide opportunities for different levels of production. Moreover, the students approach the reading tasks in different ways by relating their own knowledge to the text and by using the different visual aids to try to understand it. The variety of input, the types of tasks and the contents of this third cycle also enable different styles of learning and the development of different cognitive abilities.

	WORKING WITH THE STORIES IN BUGS 5 AND 6. THE ORGANIZATION OF THE UNITS AND THE LESSONS


The units (8 throughout the course) are divided into seven lessons and follow the same general structure. The children are taken from the introduction of the story to understanding it and practicing the key language in each story. Then, they expand their knowledge of the world through the content related to the story, and later act out the story or tell it again. At the end of the unit, they review and evaluate what they have learned.

Through the seven lessons, the students take part in a wide range of enjoyable activities such as games, mime activities, role plays, chants, songs, puzzles, labyrinths and other activities which involve, for example, visual observation, skills of logical deduction or personal reactions. These activities are related to the topic of the story and familiarize the students with the key language and promote a range of social motor and cognitive skills. Throughout each unit there is a careful balance of activities designed to attract the different early styles of learning of the children and their range of intelligence. The balance and variety in the activities make the materials very attractive and guarantee that each child has the opportunity to develop his/her own styles of learning and his/her strong points. In this second cycle, the lessons of each unit are developed as follows:

Lesson 1.-The specific language is introduced to present the topic of the story to the children and to help them to understand the story in the following lesson. The children work with individual vocabulary and “chunks” of language, and sing and play with the Bugs board game.

Lesson 2.- This lesson is focused on the story. The students listen to the story and do a pronunciation activity.
Lesson 3.- This lesson is focused on the main grammatical point of the unit. The students summarise the story and do a follow-up activity, using the key vocabulary which has been presented and introduced in the story. At the end of the lesson, attention is centred on the form of the new language, which is shown in the Grammar Bug table.

Lesson 4.- This lesson is focused on the Bugs Band song, which expands and recycles the language. The students do a listening activity and express their opinion about the song. Then, they invent, write and sing one or two verses and so make their own versions of the song. In the second part of the lesson there is more listening practice.
Lesson 5.- In this lesson the student reads a text based on a specific topic. In the second part of the lesson, the students do another listening activity.

Lesson 6.- The final product of this lesson is a written project which has been developed through the unit. 

Lesson 7 .- The revision lesson provides an opportunity to review and check the learning of the students.
	INTEGRATION OF SOCIOCULTURAL ASPECTS


The integration of the sociocultural aspects of learning is an essential part of the Bugs programme at each level. In the first cycle, one of the main sociocultural aims is to promote an interest in, curiosity for and positive attitude towards a language, people and culture which are different from their own. A second aim is to encourage the child to believe in his/her ability to learn a foreign language. As they transfer the language from the stories to the communicative context of the classroom, the children also learn how to use confidently the basic functions of social relations, such as saying hello, saying goodbye and saying “thank you”.
In each unit, in the lessons related to other areas of learning, the children learn something about the world related to the story using English, which increases the pleasure, interest in and curiosity of the child in learning English and the awareness of the positive value of English as a communicative tool which they can use to learn things about the world.
	BUGS COMPONENTS 



Student’s book: 64 full-colour pages which contain a revision unit, 8 units based on stories and material for three festivals. There are also revision games to be used at the beginning of each term which allow the students to familiarise themselves with English again after the holidays. Each unit is made up of 6 pages which include the progress of the unit in a double page spread and four pages of activities
·  Workbook: It provides extra activities for the tasks in the student’s book. It contains stickers and cut-outs to do activities around the festivals.
· Class CD: The class CD contains recordings of all the stories, songs, rhymes, chants, dances, musical games and other listening activities which are included in the first cycle. All the songs are followed by a karaoke version, to be used when the students become familiar with the words. The class CD also includes the recordings of the unit tests and the end of course test which form part of Bugs 3 and 4
· Posters: A set of 8 posters in full colour is included (one per story) which are used to tell the stories to the class. The posters have illustrations for each story on one side, without the text. On the other side there is an extended version of the Grammar Bug table from lesson 3 of each unit of the Student’s Book, and also a diagram with the recycled grammar which shows the language included in the unit which has been recycled from the previous levels of the course
· Flashcards: A set of 64 flashcards in full colour are included, which illustrate the key vocabulary and on which the learning of the students is supported. Detailed instructions for the use of the flashcards are provided in all the units of the teacher’s book.

· Word Cards: A set of 64 word cards are included, which serve to present the key vocabulary which is shown in the flashcards and to reinforce the learning.

· Teacher’s book: The aim is to provide a detailed and comprehensive help for teachers who use Bugs 5 and 6. The inclusion of reproductions of pages from the student’s book make the teacher’s book a very practical and simple-to-use tool in class. For instructions of how to use the guide better, see the introduction to the guide.
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